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Figure 1: lllustration of the B-ESD framework

Based on the identified ideas and topics within the what sorted by the categories knowledge, attitudes and
actions, the fourth and final stage how was conducted with inspiration from the CoED method (Georgsen and
Nyvang, 2007). The process supported the educators in discussing and making informed decisions on which on-
site activities and online resources, such as podcasts, discussions, video etc. to be developed and/or applied.

5. Findings and discussion

Findings from the intervention workshop pointed towards a diversity in arguments for why designing for ESD
and if the why were of personal and/or professional nature. It brought on reflections on if changing attitudes in
the course participants personal lives, could move them towards implementing ESD in their teaching practice.
During the second stage, it became apparent that who was a diverse group, which brought on further reflections
on the what and how. The B-ESD framework supported reflections, identifying and sorting the what of the
course, using the categories knowledge, attitudes and actions and aided in discussion and reflections on online
versus on-site activities. It aided in cementing that lectures by sustainability experts and on-site real world
experiences were important (Heinrichs, 2021). Actions focused on personal initiatives, such as not buying pre-
rapped food and the initiation of an action in the course participants teaching practice. What revealed that
knowledge content regarding sustainability and ESD could be presented as online resources. In addressing the
how the course educators were facilitated in making pedagogical informed choices on usage and designing of
the online resources. The B-ESD framework is a work in progress and further iterations on the design workshop
is needed.
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