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Abstract: The research reported on in this paper was motivated by the need to investigate student complaints in the higher
education sector in South Africa regarding the poor quality of teaching and learning which has resulted in low student success
rates in many institutions in the country. To mitigate poor student success rates, higher educational institutions in South
Africa need to consider implementing effective leadership practices of academic leaders to support students in their
academic journey. This study identified how academic leaders leadership practices are perceived by students in a higher
education institution in South Africa, and to identify which leadership practices are more impactful in supporting student
success. According to Hoadley, Christie and Ward (2009) and Hallinger (2011), leadership practices are indeed aligned to
academic performance. Grajfoner (2024) suggests that effective academic leadership is a key contributor to attaining
academic excellence. However, Bryman (2007: 14) asserts that “one of the key problems in Higher Education is that not
enough is known about exactly what makes an effective leader and what, in turn, may make them ineffective”. The
theoretical framework upon which the study is based was developed by Mukan, Hawryluk and Stolyarchuk (2015: 42), who
suggest that “leadership is a derivative quality of people collaborating, co-operating and supporting each other. It is
characterized by openness and is a dynamic, inclusive, collegial process that occurs in a particular context”. In this research,
a quantitative study was conducted using a purposeful sample selected from the target population of students at a higher
education institution in South Africa. The final sample included 78 undergraduate students from the selected institution. The
analysis undertaken in the study revealed that perceived leadership practices of academic leaders do have an impact on
student success and that student success is not based on any one element of leadership practice alone; instead there are
various perceived dimensions of leadership practices that play a role in promoting student performance. The findings of the
study highlighted three key leadership practices that impact on student success, namely engagement, support and
communication.
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1. Introduction

According to scholars such as Maddock and Maroun (2021) and Awung, et al (2024), there are numerous
challenges faced in the provision of successful support for students in higher education in South Africa. Tewari
and llesanmi (2020) pose the question as to what the weak link may be in ensuring student success for South
African tertiary students. The literature, relating to the effective leadership practices to support students in
their academic journey according to Bush (2008), Leithwood and Louis (2011) and Leane (2020) is inconclusive.
There is a great deal of ambiguity regarding which particular leadership practices of academic leaders are most
likely to improve instruction and student achievement. In the studies conducted by Ruben, Delisi and Gigliotti
(2023) and Tewari and llesanmi (2020) it was found that high achieving academic institutions can attribute a part
of their success to the high expectations of academic performance that are articulated to both lecturers and
students by their academic leaders. Balkrishen and Mestry (2016: 46) affirm that “there is a tangible link
between the leadership role of the academic leader and student achievement. Replicating the leadership roles
of academic leaders of high performing higher educational institutions has the potential to impact on improving
student achievement”. Lumby (2012), however, highlighted the fact that research on effective leadership in
higher education is not as abundant as that on school leadership. She suggested that “school effectiveness
literature has reached a point where it is able to claim an assessment of the percentage of variance in student
outcomes related to the principal’s leadership and to the concerted leadership of all those contributing to
leadership. Research on leadership in higher education has no such equivalent body of work” (Lumby, 2012: 9).
This study addressed the abovementioned gaps in the existing literature by identifying how leadership practices
are perceived by students in a higher education institution in South Africa and what measures could be taken to
improve leadership practices of academic leaders at the institution to promote student success.

2. Literature Review

“Higher education institutions are complex and continuously-evolving organizations that require effective
leaders who understand and embrace the preferences of their followers,” (Mews, 2019: 63). The perceived
responsibility of leadership is to provide students with the necessary resources and continuous academic
support to ensure that they are on track to success. According to Wyatt (2019) stress that there is a strong
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correlation between academic leaders leadership and student academic success. The institution’s academic
leaders are responsible for guaranteeing the quality of teaching and learning within an institution, and have a
significant responsibility to the overall academic performance and outcomes for students and ( Grajfoner 2024).
The measures that may be implemented are largely dependent on the motivations of the institution’s leadership.
Thus, effective leadership must be considered to be of paramount importance to guarantee successful academic
success within an institution.

Kawar (2012) further states that the key to successful leadership is through the implementation of best
leadership practices, as applicable to the particular institution. McGill (2013) argues that leadership practices
are activities and approaches leaders will take in order to steadily help their team better understand themselves
and attain growth. Kerns, (2016) proposes that leadership practices are implicit and explicit actions and
behaviours which those in position of academic authority exhibit while focusing on students towards achieving
their academic expectations. Andy-Wali and Wali (2018) go onto suggest that the literature is not clear on the
exact nature of the leadership practices that impact on student success in higher education. Therefore, further
studies that investigate these specific practices, such as the current study, are necessary to clarify which
leadership practices would have the greatest impact on promoting student success in higher education
institutions.

The theoretical framework underpinning this study was based on a framework developed by Mukan, et a/ (2015),
who contend that leadership is a derivative quality of people collaborating, co-operating and supporting each
other. It is characterized by openness and is a dynamic, inclusive, collegial process that occurs in a particular
context. In higher education research, student success cannot be attributed to any one element of leadership
practice but must be conceptualised as being influenced by various dimensions. Bryman (2007: 14) argues that
“one of the key problems in higher education is that not enough is known about exactly what makes an effective
leader and what, in turn, may make them ineffective”. Mukan, et al (2015) suggest that the fundamental
leadership practices can been summarised into three simpler themes:

e the practice of collaboration and engagement;
e the practice of support;
e the practice of openness.

3. The Practice of Collaboration and Engagement

A study by Andy-wali and Wali (2018) on leadership practices and their impact on student experiences in a higher
education institution in the United Kingdom identified four key themes that have a positive impact on student
academic excellence, namely: (1) lecturer accessibility; (2) academic versatility; (3) teaching and learning quality;
and (4) supportive academic leadership. The accessibility and supportive of academic leaders’ practices had a
positive impact on students' ability to achieve higher grades in their studies. The study also highlighted the
positive impact on student participation and motivation through ongoing feedback and engagement between
students and lecturers both in and out of the lecture room. “This implies that when academic leadership
activities are supportive, students get positively involved in academic activities, which leads to positive academic
performance”, (Andy-Wali and Wali, 2018: 45). In a study by Kawar (2012), it was evident that the practices of
motivating, collaborating, supporting and stimulating people have a positive effect on performance. This is
important in educational institutions as student academic excellence depends highly on the motivations of the
academic leaders ( Grajfoner 2024).

4. The Practice of Support

In a study by Moodley and Singh (2015), it became evident that a key reason for poor academic performance in
the first year of higher educational studies was poor academic counselling and support offered in higher
education institutions. In Moodley and Singh’s (2015) research, it was found that students felt lecturers were
unapproachable and not willing to assist them to unpack challenging academic content. Furthermore, students
felt that they were not guided through assessments sufficiently and therefore did not know what was expected
of them when answering assessment questions. Bitzer (2011) advises that successful academic and social
incorporation of students in higher education remains important with regard to study commitment, study
success and averting early student withdrawal. Academics leaders need therefore, need to oversee first year
students with this integration and adaptation into a higher educational environment.

Robinson, Lloyd and Rowe (2008: 664), in advocating for the notion of academic support, suggest that
“leadership also includes creating an orderly and supportive environment for both students and staff that makes
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it possible for important academic and social goals to be achieved”. Furthermore, in the study by Moodley and
Singh (2015), students felt that they were not given adequate customer service and academic leader support
when issues arose and felt that this lack of support had impacted their academic performance negatively. Wyatt
(2019: 3) maintains that “leadership’s level of customer service and support to students from academic leaders
sets the tone for other faculties and staff that inevitably trickles down to student success”.

5. The Practice of Openness and Communication

Communication in any organization is fundamental to enhancing leadership effectiveness which, in turn, assists
in achieving desired organizational results (Kerns, 2016). Kerns (2016) further emphasizes the importance of
academic leaders ensuring that they are competent in interpersonal influence skills, as this assists leaders in
motivating people and providing them with direction to achieve the institutional goals. “Communication is a
fundamental practice area within the interpersonal influence domain that can contribute to effective
leadership” (Kerns, 2016: 11). Conrad and Newberry (2011, cited in Kerns 2016: 12) concluded that
“communication is connected to all organizational activities and business leaders and teachers/trainers concur
on how important it is to organizational effectiveness”. In a study conducted by Spendlove (2007) on effective
leadership competencies in higher education, amongst other competencies, the attributes of openness and
honesty were highlighted as most important. This attribute of openness was supported in the findings of the
study undertaken by Andy-Wali and Wali (2018) where the researchers identified four themes summarising
student experiences with regards to lecturers and academic leaders leadership practices. One of the themes
that emerged in their study was to do with participants’ experiences in terms of lecturers’ openness and
accessibility towards their academic pursuit. Andy-Wali and Wali (2018) found that this practice positively
influenced students’ sense of academic commitment, which ultimately contributed to their academic success.

Considering the literature reviewed above and the findings of previous studies, there is a need to investigate in
more depth what specific and effective leadership practices can be implemented in higher education institutions
in South Africa to support students in their academic journey.

6. Research Methodology

A positivist philosophy underpinned the quantitative research method employed in this study, the aim of which
was to measure student perceptions of the impact of key leadership practices of academic leaders in a higher
education institution in South Africa (Creswell and Creswell 2018). The positivist approach was of value as it
afforded the researcher the opportunity to make a quantitative connection between student perceptions of the
impact of academic leaders leadership practices on student success. The University of KwaZulu-Natal’s (UKZN)
code of ethics for conducting research was used by the researcher to compile an application for ethical approval
before commencement of data collection. The data collection instrument used in this study was a questionnaire
which was designed and distributed, to a sample of 78 undergraduate student participants, in a higher education
institution. The discussion of the findings aims to highlight the perceptions, from the sample group around the
relationship between key leadership practices and student success. A purposeful sampling approach was
implemented and all data analysis was carried out using the Statistical Package for the Social Sciences (SPSS)
(Creswell and Creswell 2018).

7. Data Analysis

The data from completed survey questionnaires was coded and captured in SPSS and used for descriptive and
inferential analysis. The tests used in the analysis were:

e Arepeated measures ANOVA test;

e Descriptive statistics including means and standard deviations, tables and graphs;

e One sample t-test, which tests for significant agreement or disagreement to the Likert scale items;
e Cronbach’s alpha, which tests for reliability of scales.

A one-sample t-test was applied to test whether the average agreement score is significantly different from a
central score of 3.5 (halfway between 1 and 6 which is the Likert score range). If the score is significantly different
and above the mean score (>3.5), it is interpreted as “significant agreement”, if the score was significantly
different and below the mean score (<3.5), it is interpreted as “significant disagreement”. (Creswell and Creswell
2018).
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8. Results and Findings

The student responses from the questionnaire on student success in relation to the academic leaders on
leadership practices are illustrated in Table 1 below.

Table: 1: A consolidated summary of results from the student questionnaire on academic leaders impact on
student success
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(Source: Compiled from analysis of data collected in the study)

From the analysis results in Table 1.1 it is evident that there is significant agreement for all the statements. The
mean scores ranged from 5.38 to 4.33. The item perceived to have the biggest effect on student success, with a
mean score of 5.38, is the offer of facilities and resources that will provide support and guidance to those
students who may require it. This was followed by the provision of learning and time management skills with a
mean score of 5.36. Next in importance to improve student success, with a mean score of 5.35, is the accessibility
and availability of leadership to advise students, as well as the communication of available support programmes.
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The two questions which are perceived as being of ‘lowest importance’ regarding the effect they have on student
success, with mean scores of 4.36 and 4.33 respectively, were the provision of adequate and suitable residential
accommodation to students and having transport arranged between the higher education institution and the
student residences.

The 15 items included in the questionnaire were grouped into three basic themes — communication,
engagement and support. Items that fall under each theme were combined into a single composite measure by
finding the average of the agreement scores across the items. These single measures were tested for reliability
using Cronbach’s alpha. A value for alpha that exceeds .7 indicates a reliable single measure. The results
pertaining to the composition and reliability of these constructs are summarized in Table 2 below.

Table 2: The themes/leadership practices identified as important to student success in a higher education

institution
Theme Items included in each theme Cronbach’s alpha - Reliability
1... Is easily accessible and available to listen and advise
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o .
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o
o 767
”n 9... Provides psychological support for students who are
feeling discouraged.
11... Provides learning skills and time management skills to
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©
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14... Communicates clearly to the students the individual roles
and responsibilities of the academic leaders

(Source: Compiled from analysis of data collected in the study)

The questionnaire included items relevant to best practice in leadership, with specific focus on measuring the
importance of engagement, support and communication from the academic leaders.

The above findings support the researcher’s anticipated outcomes of the research process which, based on the
review of relevant literature, was designed to evaluate whether academic leaders leadership practices were
perceived as impactful on student success, from a student’s perspective:
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e The value of the support offered by the academic leaders to the student body;

e The importance of the accessibility of availability to and overall engagement of the academic leaders
with students;

e The communication by academic leaders with students regarding issues that concern them.

The overall feedback from the student sample demonstrates that they agree that these academic leadership
practices do have a positive impact on student success.

9. Discussion

As a result of grouping the different statements into themes/practices that evolved from the analysis in each of
the questionnaires, three key leadership practices emerged namely engagement, support and communication.
By applying different tests, it became apparent that these leadership practices were perceived, by the students,
as being impactful on student success. These findings from the current study confirm what was established in
an earlier study by Wyatt (2019) where it was found that support from academic leaders does impact student
success. Wyatt (2019: 3) noted that “leadership’s level of customer service and support to students sets the tone
for other faculties and staff that inevitably trickles down to student success”. The results of this study also
confirm the findings from research undertaken by Kawar (2012) in which it was observed that key practices to
attain student success include: effective communication; support and development; engagement; and
motivation of people.

A study by Shertzer and Schuh (2004) also uncovered similar findings to those generated in the analysis of the
data collected in this study, that is, that communication was very important for student success. The overall
feedback from students included in this study that was undertaken at a higher education institution in South
Africa is that the three key practices, engagement, support and communication, if implemented correctly by
academic leaders, would certainly have a positive impact on student success. A recommendation to support the
relationship between academic leaders and student success would be for academic leaders have regular
engagement with students by developing clear communication channels which encouraged student feedback
on the learning experience. This would enable academic leaders to intervene to ensure strategies were
implemented to promote student throughput rates and academic excellence.

10. Conclusion

The purpose of this study was to explore the perceived impact of leadership practices of academic leaders on
student success at a higher education institution in South Africa. The research aimed to investigate the
perceptions of students at the higher education institution with regards to their understanding of the impact
that leadership practices of academic leaders have on student success. The quantitative analysis undertaken on
the data obtained from the questionnaire administered to students in the study showed that the students were
in strong agreement that the three themes that were identified during analysis, namely engagement, support
and communication, which were practices which contribute positively to student success. To mitigate low
student success rates academic leaders, need to engage and communicate directly with students and provide
personal support in terms of mental support, skills development, facilities and resources to support learning. In
particular support for first year students who may demonstrate a lack of confidence, a lack of interest in
leadership, a self-perceived deficiency in leadership qualities, and encourage opportunities to lead with the
university community.

References

Andy-Wali, HA and Wali, AF. 2018. Lecturer’s Leadership Practices and Their Impact on Students’ Experiences of
Participation with implications for Marketing Higher Education Services. Higher Education for the Future, 5(1), pp.40-
60. DOI: 10.1177/2347631117738640.

Awung, F., Felix,A., Bote, W., Fru, R., Tiani, Wepener,T. & Moloele,R 2024.Induction-Phase challenges faced by South
African Higher Education Students: A case study of Sol Plaatje University. African Journal of Multidisciplinary
Studies,6(10),pp1-12.

Balkrishen, P and Mestry, R. 2016. The leadership role of campus managers to improve student achievement in colleges.
South African Journal of Higher Education, 30(5), pp.28-48. DOI: 10.20853/30-5-571.

Bitzer, E. 2011. Curriculum Inquiring in South African Higher Education. Stellenbosch: Sun Publications.

Bryman, A. 2007. Effective leadership in higher education: a literature review. Studies in Higher Education, 32(6), pp.693-
710, DOI: 10.1080/03075070701685114.

Bush, T. 2008. Leadership and management development in education. Nottingham: Sage Publications.

355
International Conference on Education Research


https://doi.org/10.1080/03075070701685114

Simon Taylor and Catherine Durholz

Creswell, J. W., & Creswell, J. D. (2018). Research design: qualitative, quantitative, and mixed methods approaches. Fifth
edition. Los Angeles: SAGE.

Evans-Brown, K. 2015. The link between leadership and reduced dropout rates. Unpublished MPhil dissertation. Walden
University.

Eveland, TJ. 2019. Supporting first-generation college students: analyzing academic and social support’s effects on
academic performance. Journal of Further and Higher Education, 44(8), pp.1039-1051. DOI:
10.1080/0309877X.2019.1646891.

Gohlmann, T. 2018. Leadership practices that affect student achievement: creating a supportive organization for learning.
Department of Educational Leadership and Higher Education Boston College.

Grajfoner, D., Rojon, C., & Eshraghian, F. (2024). Academic leaders: In-role perceptions and developmental approaches.
Educational Management Administration & Leadership, 52(5), 1178-1205.
https://doi.org/10.1177/17411432221095957

Grunberg, NE, Barry, ES, Callahan, CW, Kieber, HG, McManigle, JE and Schoomaker, EB. 2019. A conceptual framework for
leader and leadership education and development. International Journal of Leadership in Education, 22(5), pp.644—
650. DOI: 10.1080/13603124.2018.1492026.

Hallinger, P. 2011. Leadership for learning lessons from 40 years of empirical research. Journal of Educational
Administration, 49(2), pp.125-142.

Hassan, R, Ahmad, J and Boon, Y. 2018. Instructional leadership in Malaysia. International Journal of Engineering &
Technology, 7(3.30), pp.424. DOI: 10.14419/ijet.v7i3.30.18346.

Hassel, S and Ridout, N. 2018. An investigation of first-year students’ and lecturers’ expectations of university education.
Frontiers in Psychology, Volume 8 (article 2218), pp.1-13. DOI: 10.3389/fpsyg.2017.02218.

Heaven, G. and Bourne, PA. 2016. Instructional leadership and its effect on students’ academic performance. Review of
Public Administration and Management, 04(03). DOI: 10.4172/2315-7844.1000197.

Hoadley, U, Christie, P and Ward, C. 2009. 'Managing to learn: instructional leadership in South African secondary schools’,
School Leadership & Management, 29(4), pp.373 — 389.

Hompashe, D. 2019. ‘Instructional leadership and academic performance: Eastern Cape educators’ perceptions and
quantitative evidence’. Standardised patient project: South Africa. Fort Hare University.

Huguet, BCS. 2017. Effective leadership can positively impact school performance. On the Horizon, 25(2), pp.96—102. DOI:
10.1108/0TH-07-2016-0044.

Jacobson, S. 2011. Leadership effects on student achievement and sustained school success. International Journal of
Educational Management. Edited by P. Pashiardis, 25(1), pp.33—44. DOI: 10.1108/09513541111100107.

Jacobson, S and Bezzina, C. 2008. The effects of leadership on student academic/affective achievement. In: G. Crow, J.
Lumby and P. Pashiardis, ed. The international handbook on the preparation and development of school leaders.
Thousand Oaks, California: Sage Publications. pp.80-102.

Kawar, Tl. 2012. The Impact of Leadership on Student Learning. International Journal of business and social Science, 3(8),
pp.319-322.

Krause, K.L. (2005) Understanding and Promoting Student Engagement in University Learning Communities. A keynote
Address ‘Engaged, Inert or Otherwise Occupied? Deconstructing the 21st Century Undergraduate Student’ at the
James Cook University Symposium 2005, Sharing Scholarship in Learning and Teaching: Engaging Students. James
Cook University, Townsville/Cairns.

Kerns, C.D. 2016. High-Impact Communicating: A Key Leadership Practice. Journal of applied Business and Economics, 18(5),
pp.11-22. Pepperdine University.

Leane,T.2020. Exploring follow ship in higher education. A comparative case study of two Irish higher education
institutions. Unpublished DBA. University of Bath.

Leithwood, K. and Louis, KS. 2011. Linking leadership to student learning. New Jersey: Jossey-Bass.

Lumby, J. 2012. What do we know about leadership in higher education? The Leadership foundation for higher Education’s
research., pp.1-28. ISBN: 978-1-906627-41-6.

Maddock.L and Maroun,W. 2021. Challenges facing educational support and enrichment initiatives: The need for
guidelines and clarity. South African Journal of Higher Education, 35 (5), pp.103-24. https://doi.org/10.20853/35-5-
3902

Mafenya, PN. 2014. Increasing undergraduate throughput and success rate through mobile technologies: A South African
distance learning case study. Mediterranean Journal of Social Sciences, 5(14), pp.428-434. DOI:
10.5901/mjss.2014.v5n14p428.

Manik, S. 2014. South African migrant teachers' decision-making: levels of influence and ‘relative deprivation’. Journal of
Southern African Studies, 40(1), pp.152-165. DOI: 10.1080/03057070.2014.889360.

McaGill, R. 2013. Navigating the Hazardous Terrain and the Tranquil Waters: A Grounded Theory Study of the Leadership
Development of Nurse Managers. Unpublished DBA, University of St. Thomas, Minnesota.

McKenzie, K. 2019. ‘The Effects of Poverty on Academic Achievement.” BU Journal of Graduate Studies in Education, 11(2),
pp.21-26.

McMillan, JH and Schumacher, S. 2010. Research in education — evidence-based inquiry. 7t edition. Boston: Pearson
Education, Inc.

Navigating the Hazardous Terrain and the Tranquil Waters: A Grounded Theory Study of the Leadership Development of
Nurse Managers. Unpublished DBA thesis. University of St Thomas.

356
International Conference on Education Research


https://doi.org/10.1080/03057070.2014.889360

Simon Taylor and Catherine Durholz

Mews, JG. 2019. Effective Leadership in Higher Education: A Review of Leadership Style Preferences among Faculty and
Staff within the United States. Open Journal of Leadership, 8, pp.58-74.

Moodley, P and Singh, RJ. 2015. Addressing Student Dropout Rates at South African Universities. Alternation Special
Edition, 17, pp. 91 -115.

Mukan, N, Havrylyuk, M and Stolyarchuk, L. 2015. Theoretical Framework of Leadership in Higher Education of England and
Wales. Comparative Professional Pedagogy, 5(1), pp.39-45. DOI: 10.1515/rpp-2015-0019.

Naidoo, A and McKay, TJIM. 2018. Student funding and student success: A case study of a South African university. South
African Journal of Higher Education, 32(5), pp.158-172. DOI: 10.20853/32-5-2565.

Navsaria, I., Pascoe, M., & Kathard, H. (2011). 'It’s not just the learner, it's the system!' Teachers’ perspectives on written
language difficulties: Implications for speech-language therapy. South African Journal of Communication Disorders,
58(2),pp. 95.

Pillay, A and Ngcobo, H. 2010. Sources of stress and support among rural-based first-year university students: an
exploratory study. South African Journal of Psychology, 40(3), pp.234-240.

Pocock, Jonathan 2012. Leaving rates and reasons for leaving in an Engineering Faculty in South Africa: A case study. South
African Journal of Science, 108(3-4), pp60-67.

Raelin, JA. 2016. ‘Introduction to leadership-as-practice’. Leadership-as-Practice. 15t edition. Routledge, pp.01-17. DOI:
10.4324/9781315684123-1.

Rausch, E. 2005. A practical focus on leadership in management - for research, education and management development.
Management Decision, 43(7/8), pp.988—1000. DOI: 10.1108/00251740510609983.

Robinson, VMJ, Lloyd, CA and Rowe, KJ. 2008. The impact of leadership on student outcomes: an analysis of the differential
effects of leadership types. Educational Administration Quarterly, 44(5), pp.635-674. DOI:
10.1177/0013161X08321509.

Ruben, B.D., De Lisi, R., & Gigliotti, R.A. (2023). A Guide for Leaders in Higher Education: Concepts, Competencies, and
Tools (2nd ed ). Routledge, New York.

Sekaran, U and Bougie, R. 2013. Research methods for business: a skill-building approach. 6™ edition. John Wiley and Sons,
New York.

Spendlove, M. (2007), Competencies for effective leadership in higher education, International Journal of Educational
Management, Vol. 21 No. 5, pp. 407-417. https://doi.org/10.1108/09513540710760183

Shertzer, J., E.& Schuh, J., H. 2004. College Student Perceptions of Leadership: Empowering and Constraining  Beliefs.
NASPA Journal, 42 (1), pp.111-131.

Tam, M. 2007. Assessing quality experience and learning outcomes: Part Il: findings and discussion. Quality Assurance in
Education, 15(1), pp.61-76. DOI: 10.1108/09684880710723034.

Taylor, S. 2017. ‘Department of Management’, pp.1-306. Cited in, Brown, ME and Trevifo, LK. 2006. Ethical leadership: A
review and future directions. The Leadership Quarterly, 17(6), pp.595-616. DOI: 10.1016/j.leaqua.2006.10.004.

Tewari,D. and llesanmi,K. 2020. Teaching and learning interaction in South Africa’s higher education: Some weak links,
Cogent Social Sciences, 6:1, pp. 1-16, DOI: 10.1080/23311886.2020.1740519

Tonneland, E. 2017. Crisis at South Africa’s universities — what are the implications for future cooperation with Norway?
Michelsen institute, 16(3), pp.01-12.

Wyatt, J. 2019. Article 50 and beyond. International Review of Qualitative Research, 12(1), pp.105-107. DOI:
10.1525/irqr.2019.12.1.105.

357
International Conference on Education Research


https://doi.org/10.1108/09513540710760183
https://doi.org/10.1525/irqr.2019.12.1.105

	Taylor and Durholz 037
	1. Introduction
	2. Literature Review
	 the practice of collaboration and engagement;
	 the practice of support;
	 the practice of openness.
	3. The Practice of Collaboration and Engagement
	4. The Practice of Support
	5. The Practice of Openness and Communication
	6. Research Methodology
	7. Data Analysis
	 A repeated measures ANOVA test;
	 Descriptive statistics including means and standard deviations, tables and graphs;
	 One sample t-test, which tests for significant agreement or disagreement to the Likert scale items;
	 Cronbach’s alpha, which tests for reliability of scales.
	8. Results and Findings
	 The value of the support offered by the academic leaders to the student body;
	 The importance of the accessibility of availability to and overall engagement of the academic leaders with students;
	 The communication by academic leaders with students regarding issues that concern them.
	9. Discussion
	10. Conclusion
	References




