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Abstract: The internationalization of African Universities is not a new phenomenon, specifically because the system of
higher education is considered a vital link to the attainment and dissemination of global knowledge. Over the years,
internationalisation has been advanced through student exchange programmes enabling the calibration of local, national
and international cooperation in African universities. However, the disruptions of COVID-19 impacted negatively on the
entire institutional processes and national economies. With the emergence of COVID-19 pandemic season, several African
institutions, specifically the education systems were compelled to adjust rapidly to institutional changes. In South Africa,
internationalisation of Higher Education Institutions (HEIs) fosters an inclusive learning environment nationally. However,
this role requires an interweaved approach that incorporates both intercultural and international dimensions. By blending
the teaching curriculum, research and extracurricular activities, these activities aid students in effectively broadening their
academic development. Internationalisation of Universities enable students to engage in greater international cooperation,
innovation and scholarly inspiration. In post-COVID-19 era, South Africa local universities grappled with the emerging
platformisation and accelerated technological innovation on teaching and learning. This reality sets a note for an urgent
need to draw an understanding on how technological innovations coupled by a rapid integration of internationalisation in
HEls remain critical. These developments enriching academic excellence through a tapestry of cultural perspectives
brought by a diverse student population and transformed curricula. This paper’s main contribution to the
internationalization of African Universities debates lies inits nuanced analysis of internationalization within the context of South
Africa. The paper uncovers the tensions between internationalisation and the decolonisation rhetoric as key aspects of
transformation agenda in African Universities, specifically in South African Higher Education Institutions (HEIls). The paper
argues that despite the growing necessity for decolonialization of the curriculum in African universities, in South Africa, a
student-centred approach to internationalization remains critical to enhance transformation, in its broader sense.
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1. Introduction

For the past decades, African Universities have been vital instruments of development and the
fabricators of agents of change. Generally, the African system of Higher Education existed through the
establishment of ancient Museum and Library, centres of Christianity specifically monasteries and
Islamic mosques such as the Cairo Al-Azhar Mosque University of 969 years (Abdelmassieh, 2020, p.27).
For instance, the Alexandria Museum and Library established in third century B.C., in Egypt is known to
have “left a rich legacy of scholarship covering a wide range of fields from mathematics and the sciences
to philosophy and religion” (Zeleza, 2006). In South Africa as in most African Universities, the offered
education to African students have not been equitable given the heavy reliance on Westernised
curriculum which “glorifies Western culture,” and alienates African cultural traditions (Tella, 2021,
p.249). This study intends to uncover the role of internationalisation in the transformation and
decolonisation of African Universities. Over the years, the decolonization of African Universities has
taken centre stage in academic circles, specifically in South Africa. However, the complexity of the

challenges faced by African Universities in the 215t Century, presents an urgent need to transform itself
through internationalization process. A process which does not only decolonize the curricula and the
teaching modes but infuses African traditions to balance the Western epistemologies in the production
of pan-African scholarship. This has become a major focal point of transformation for African
Universities as this demystifies the rhetoric framing Euro-civilizational superiority in the past centuries.

2. Methodology

This paper is qualitative in nature and employs a Purposive literature review. The objective of the study
is to generate empirical knowledge and insightful understanding of the dynamics of internationalisation
of African Universities with specific focus to South Africa. As such, the study uses reviewed literature for
a specific purpose (Ahmad & Wilkins, 2024). The purpose is to not only demystify the misleading rhetoric
regarding Euro-civilisational superiority in African Universities, but to also allow the study to reflect
broadly upon internationalisation and provide insights on its educational transformative role. To achieve
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this research goal, the study has established an inclusive criterion where peer reviewed journals drawn
from scholarly databases such as JSTOR, Science Direct, Google Scholar and institutional repositories were
purposively selected. Key terminologies such as “internationalisation” and “transformation” in Higher
Education have been instrumental in drawing a systematic review of “research, frameworks, and
philosophy” used in South African education (Cook, 2019:56). The benefits of a purposive literature
review lie in its ability to concisely address social phenomena through far-reaching research questions to
produce novel insights on the complexities surrounding African universities.

Research questions uncovering why internationalisation remains a significant tool for transformation in
African Universities, and how African Universities in the post-colonial era calibrated the
internationalization of its curriculum are significant in shaping the realities and complexities in African
Universities. Essentially, this study zooms into South African as a case study to interrogate how the
evolving transformation agenda influenced internationalisation and the decolonisation in HEls. The South
African case study contextualises the dynamics associated with internationalization of African
Universities, and the opportunities that this phenomenon presents for an accelerated transformation
agenda through a student-centred analytical approach.

The conceptualisation of key concepts will follow to detangle the tensions between internationalisation
and the decolonisation rhetoric found in literature related to transformation agenda in African
Universities. The South African case study provides a better understanding in the evolving dynamics
associated with the internationalization of African Universities and the opportunities that present an
accelerated transformation agenda through a student-centred approach.

3. Conceptualising the Transformation Agenda in South Africa: a Student-centred
Approach

Generally, transformation in Higher Education (HE) is a vital process of structural changes in the nature
of policies adopted by institutional leadership (Masinde and Roux, 2020). In the context of South Africa,
the Transformation of Higher Education took a significant turn in post-apartheid era. The 1994
democratic government sought to accelerate a transformation agenda which was inherently
disproportional. The laws and policies governing South African the Higher Education Institutions (HEls)
prior to 1994 did not reflect the constitutional principles of “human dignity, equality, freedom, non-
racialism and non-sexism” (Majola, 2022).

Instead, the education system of the past was rooted in racial, socio-economic, and cultural
discrimination. Thus, becoming imperative to accelerate a transformation agenda that creates and
sustains an education system that is inclusive. To this end, the transformation of South African HEls
institutionalises equitable representation where access to higher education aligns with the promotion of
democratic constitutional and legislative values that underpin a free and democratic society mentioned
earlier. A student-centred approach is one in which the students at the HEIs shape the “interactions,
structures and operations” from within (Wahl, 2022, p.12). The interactions, structures and operations
within the HEls reflect the critical values advancing the academic development of students. For example,
values such as belonging, human dignity, agency, integrity, plurality/diversity, have ranked higher
amongst the identified core-values associated with a student-centred approach as seen in figure 1 below:
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Figure 1: Core-values associated with a student-centrism in South African HEIs
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Source: Wahl (2022, p.13).

The above figure 1 depicts all the essential values associated with the transformative agenda imperative
of a student-centred approach in South African higher education system. Only the values that ranked 50%
and above have been selected as vital indicators of an ultimate student-centred value through which
South African HEIs advance their teaching and learning mandates in line with the broader transformative
agenda (Wahl, 2022).

3.1 The Significance of a Student-centred Approach as a Transformational Agenda in HEls

A student-centred approach entails the implementation of teaching and learning practices that advance
students’ academic interests, optimises students learning processes. The optimisation of students’
academic development is attained through collaborations, theory testing, creation of progressive
knowledge that directs students’ knowledge-building enhancing greater global impact (Trinidad, 2019).
Internationalisation in institutions of Higher Learning, therefore, revitalises interconnections through
student’s active involvement in knowledge production not only through mobility but also in the content
they learn. In advancing a student-centred approach education systems in HEls embody a wide “range of
educational outcomes, not limited to attaining a qualification but including other aspects such as moral
development” (Xulu-Gama, Nhari, Alcock and Cavanagh, 2018 p8). In the context of South African HEls, a
moral development encompasses practices of internationalisation which underpins a transformational
agenda. To cultivate knowledge-sharing at a global scale, internationalisation enhances inter-
connectedness, and to an extent creates conditions to reform the historically immoral institutional
practices that suppress and undermine African ontological experiences as inferior epistemologies
(Hlatshwayo, 2020).

4. Understanding the Influence of Globalisation, Internationalisation and Decolonization
of Curriculum in Sub-Saharan Africa HEIs

Globalisation is a global phenomenon that fuelled socio-economic and political pressures and
introduced internationalization of education systems as a result of the longevity of Westernised
influences in Africa, (Dzvimbo and Moloi 2013). Globalisation and internationalisation are, therefore,
interconnected, as one cannot exist without the other. However, although both globalisation and
internationalisation can transform institutional structures and practices at a global and international
scale, to an extent, these two terms are slightly distinct. On the one hand, globalisation capacitates
economic development and enhances the image of educational institutions by attracting international
students and expanding research through collaborations as well as innovations driven by the 4" Industrial
Revolution (4IR), (Rensburg, Motala, David, 2015; Masinde and Roux, 2020; Tight, 2022). On the other
hand, internationalisation has become a dynamic process in HEls serving as a strategic response to
globalisation. Internationalisation has, thus, become instrumental in shaping HEIs by enhancing an
international context in its educational environment (Strielkowski, Grebennikova, Razinkina and
Rudenko, 2021, p.5).

Similarly, in a globalised society, the internationalisation of African Universities and decolonization of
curriculum have driven and shaped the essence of African education systems, specifically in Sub-
Saharan Africa (SSA) region. In South Africa, for instance, with the adoption of the Transformation
Strategy Group (TSG), in 2020, as designed by the Universities South Africa (USAf) commits to advancing
knowledge that contributes towards redressing historically inherited inequities and improve social
cohesion and to enhance the societal relevance of the science. Similarly, the Academy of Science of South
Africa (ASSAf) holds a transformation Strategy which serves as a framework advancing a Student-centred
approach in Higher Education System (Soodyall, 2025). The adoption of transformative strategies in HEIs
demonstrate that the educational system recognises the existing need for a dynamic change in education
through an emancipation and decolonisation of the curriculum to reshape African universities (Green,
2023; Luescher and Holtzhausen, 2023). In essence, internationalisation of HEIs is measured by the extent
it facilitates exchange of student collaboration locally, regionally and globally through an “intentional
integration of international and intercultural dimensions” of students at home or abroad (DHET, 2019,
p.45).

In the context of South Africa, the internationalisation process in HEls as well as the transformed content
of curriculum are both significant. Through the internationalisation of the curricula, South African HEls
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have been able to foster curriculum transformation imperatives. As such, beyond fostering global
mindsets and inclusive skills, internationalisation of the curriculum promotes the adoption of innovative
teaching and learning methods that can generate relevant knowledge. A transformative knowledge that
is not only responsive to the evolving socio-economic demands through community engagement but also
advances output on research publications (Fakunle, Lock & Johnson, 2020, Luescher, et al., 2023). Output
on research publications has become one of the main indicators of institutional academic worth that
provide measures for national and global rankings. Despite having been implemented as a national policy,
in 2005, by the Department of Higher Education and Training (DHET), the adoption of the Research
Output Policy showed a gradual improvement with an average growth rate of 8.06% (Mouton, et al.,
2019p.28). However, despite this slight progress, a growing criticism emerged, labelling the overall
research output as a “meagre rise” in publication outputs (Sebola, 2023, p.222).

In spite of the pessimist outlook on internationalisation as observed in Sebola (2023), such views did not
hinder South African HEls from continuing to produce relevant research with a strong pan-African
perspective (Tight, 2022). In fact, other African states such as Nigeria, Ghana, and across East Africa have
also been generating research that examines the transformation agenda of African HEls. Additionally, the
Diaspora has also made significant contributions with scholars based in the United States of America
(USA), the United Kingdom (UK) and other Western countries producing academic works engaging with
the transformational agenda of African HEls (Zavale & Schneijderberg, 2022). These developments
demonstrate that not only does Internationalisation inspire knowledge production through practical
multidisciplinary engagements but also fosters inclusion of intercultural curriculum in HEIs across the
world. In fact, internationalisation in HEls advances a global agenda connecting the Global North and the
Global South through the International Education Agenda 2030. This agenda synchronises educational
policies across borders in response to the demands of globalised economies (Rensburg, et al., 2015 p.101;
Fakunle, et al., 2020; Lourengo & Paiva, 2024).

In African context, Internationalisation has also been a driving force for transformation taking a decolonial
approach to correct the dehumanising narratives that suppress African traditions and epistemologies
(Davids, 2024). This decolonial approach remains in motion as it aims to promote democratic practices
that benefit all individuals regardless of gender, race or historical background (Rensburg, et al., 2015 and
Tight, 2022).

As Soodyall (2025) observes, in South African Society, the transformation of knowledge “will always be
shortchanged unless it seeks active engagement and collaboration with knowledge and knowledge
producers in the region and across the continent”. This assertion suggests that, inasmuch as Western
influences have challenged the general composition of African educational systems, it is critical that
African Universities retain their regional and continental sources of knowledge as well. For instance,
while the educational systems of SSA Universities and Africa more broadly, have to some extent yielded
to unavoidable and irreversible neo-liberal market economic pressures. To the most part, neo-liberal
pressures have shaped the fabric of African educational systems, which have also led to the adoption of
Eurocentric curriculum in HEls. For instance, in South Africa, the Apartheid regime supported an
exclusively Westernised Education model which accentuated the exclusion of minority groups in the
knowledge development processes of teaching and learning (Mashilo, 2023 & Chawaremera, 2024).

The idea of internationalisation in African universities is not a new phenomenon. Internationalisation
through education has been advanced globally even before the expansion of the notion of global
citizenship. This notion was advanced in education through the 1974 Recommendation by the United
Nations Educational, Scientific and Cultural Organization (UNESCO), (UNESCO, 2022). UNESCO’s approach
to internationalization brings to light a multi-faceted dimension of the education system worldwide. Since
globalisation has catalysed internationalization, specifically of higher education, this trend has become
“irreversible” (Tsiligiris, 2014).

internationalization in HEIs serves as a global strategy that standardizes teaching and learning norms
that states apply in their national education systems. In essence, internationalisation strengthens
international cooperation as well as peaceful relations, Gultekin (2021). One can pose and ask, in what
ways has the internationalization of universities created opportunities to advance the transformation
agenda in Africa?

Over the years, internationalisation in HEIs has taken many forms, from cross-border activities such as
conferences to student exchange programmes, research collaborations, and to some extent the
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replication of curriculum in universities. Thus, enabling African Universities to bring into the global stage
their Africanised worldviews and epistemologies. A process through which a nation’s HEls, their
regulatory bodies, government departments, research institutions, and international
organisations engage in educational activities to foster a multicultural and interdisciplinary
connection. Tsiligiris (2014) points out that these connections, have in part, been a response to the
transformative effects of globalisation that continue to shape African HEls despite a multitude of
complex challenges. For instance, in the institutional environment of South Africa and Africa in general,
challenges associated with post-colonial transformation which have been ongoing for decades impact the
manner in which the systemic teaching and learning methods and curricula are implemented. For these
reasons, despite existing challenges integrating intercultural and international into the curriculum can
expand the intellectual capacity of African Universities. It also presents progressive opportunities that
reshaped positively institutional cultures, specifically in South Africa where decolonial rhetoric has
opened old wounds accentuated calls for a curriculum revolution in HEIs (Green, 2023).

For the most part, the push for a curriculum revolution challenges the persistence of alienated
opportunities in education and knowledge production which the post-1994 democratic transition sought
to institute by pursuing a non-discriminatory educational system for all. However, as it turned out
Students across public South African universities refuted the manner in which the teaching and learning
methods and the curriculum has been taught. With the #Rhodes must fall campaign that took place, in
2015. Students across the country called for an urgent shift in the adoption of Westernised paradigms in
the educational systems and the strengthening of pedagogies that drift towards a decolonial contextual
lens (de Wit and Altbach, 2020).

The above incident demonstrated the significance of incorporating pan-African knowledge in the African
University curriculum. The need for the adoption of Afro-centric teaching and learning methods in African
HElIs cannot be compromised as the suppression thereof has shown to potentially lead to radical
expression of discontentment and violent revolutions. Kasibe (2021) maintains that the manifestation of
the #Rhodesmustfall campaign suggests that revolutions or any required transformation to the status
quo, be it in an educational system or otherwise, requires a certain degree of sacrificial boldness.
However, this does not in any form call for the complete eradication of the Western content in the
education curriculum of African Universities as these westernised educational values also form part of
African historical knowledge.

Ntloedibe (2019) asserts that, instead of destroying the Western perspectives or the pathogenic colonial
knowledge, African HEIs should integrate relevant Western perspectives to advance African
epistemologies. In this way, decentralising Eurocentric knowledge in practice allows educational
programmes to critically examine colonial perspective to knowledge acquisition rather than eliminating
them, specifically those with non-discriminatory inclination (Ndaipa, et al., 2023). However, it is worth
noting that, the resistance to exclusively adopting European epistemologies stems from the fact that,
some Eurocentric curricula have historically been laced with distorted views regarding Africa and its
descendants, thus, necessitating critical analysis and to an extent a drastic change to their adoption
(Nyoni, 2019).

Despite these complexities, the adoption both Eurocentric and African-centred epistemologies in African
universities would enable the validation of African knowledge patterns which are to the most part
“grounded in the principle of interconnectedness that defines the communitarian traditional African
thought” (Adeate and Sewchurran, 2023, p.2). For instance, in Cape Peninsula University of Technology
students’ responses to African infused epistemologies have been rather positive. Waghid (2022)
maintains that the student-centred approach to decolonisation of the curriculum in South African
universities has not only enabled the humanisation of education in institutions of higher learning but
have also contributed to enhance students’ socio-cultural worth in knowledge acquisition rather than
seeing students from a human capitalist lens. The contribution this paper makes to this highly contested
discourse, is that Eurocentric epistemologies can still be used for comparative analysis and development
when integrated and adopted together with Afrocentric curriculum in African Universities. Below are a
few opportunities that internationalisation offers for advancing a transformational agenda in HEls:
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5. Opportunities of Internationalisation for an Accelerated Transformation Agenda

South Africa experienced numerous educational reforms that impacted its internationalisation and
transformational acceleration agenda. For instance, at the height of the COVID-19 pandemic season,
African universities had to use the emerged challenges to accelerate a transformational agenda through
improvement of technological infrastructure (Mkuti & Aucamp, 2024). Arguably, the events of COVID-19
propelled the enhancement of information technology (IT) which became pivotal to meet the evolving
pedagogical and curricula demands of students (Zeleza, 2021). Face-to-face class interactions had to be
restructured into online platforms such as Blackboard. Students and educators had to enhance their
digital literacy skills. However, the lack of international mobility resulting from COVID-19 restrictions also
meant that African HEIs had to be innovative. The adoption of internationalisation plans and policies were
accelerated with the goal of strengthening collaborations at home and abroad despite the mobility
restrictions of that particular time (Quinlan and Singh, 2022).

In response, digital student-centred initiatives such as Thuso Resources and Thuso Connect were created,
in South Africa to expand research and mentorship to emerging scholars (USAf, 2023). This emancipated
trajectory increases the engagement of South African universities in global research activity as a strategic
internationalisation integration initiative. By incorporating student-centred transformational practices in
HEls, students tend to embrace their own socio-cultural contexts into their studies. This approach enables
them to draw strengths from socio-cultural engagements that aid the development of critical
perspectives when addressing intricate pedagogic aspects.

6. Findings and Recommendations

This study’s findings present clear evidence that eradicating the vestiges of colonial influence from African
Universities’ educational system, in its totality, is not the primary driver of internationalization or
educational transformation. These findings are consistent with Ntloedibe (2019), who emphasises that
while internationalisation plays a critical role in advancing an inclusive educational strategy a
decolonialised curricula is critical. To a larger extent, a decolonised curricula boosts Africanisation when
the syllabus is African-oriented (Mashilo, 2023). This study found that despite the existence of progressive
educational opportunities, an effective transformational agenda in South African Universities requires
refinement. Only then, can the achievement of transformational education be fully achieved, specifically
when students’ educational interests are prioritised. The study also found that students that are
encouraged to use their African language or express their views from an African perspective tend to gain
confidence about themselves and their cultural affinities. Sadly, not all institutions of Higher Learning in
South Africa have adopted an Africanised curriculum.

In light of these findings, the study recommends African Universities to prioritise the inclusion of
Africanised curricula in its efforts to strengthen internationalisation. By integrating African
epistemologies into the educational system, it leverages a meaningful educational transformation
approach. While this study recognises the continued relevance of Eurocentric knowledge, it also
highlights progressive historical educational systems that shape the much-needed transformation agenda
in African universities. The study argues that, this in turn, fosters impactful student-centred competencies
that contribute to local, regional, and international educational contexts.

7. Conclusion

The analysis of internationalization in African Universities conducted in this study highlights the
significance of adopting diverse epistemological orientations beyond the deficiencies compounded by
legacies of colonial educational systems. While the study acknowledges the limitations that colonial
educational systems have had in largely suppressing African values in shaping students’ experiences,
internationalisation and decolonialisation of the curricula in African Universities present opportunities
intended to strengthen the integration of Africanised content in educational systems. In this regard, by
prioritising students’ educational needs in African Universities, specifically within the South African
context, this study argues for a balanced educational system. More studies need to be conducted to
critically examine the dynamics of the internationalisation process in accelerating a balanced educational
transformation agenda, more so, in South African Universities where there are still noticeable imbalances
between historically white institutions from the previously disadvantaged black universities.

135
The Proceedings of the 2nd International Conference on Education Research, ICER 2025



Sky Lukas Mkuti

Ethics and Al Declarations

| declare that an Ethics Waiver for Qualitative Study has been submitted to the IIE Research Ethics Committee
(IIE REC). The research study is purely qualitative and devoid of human participants. | also declare that this
project is an original work of the author, and no Al tools were used for its development.

References

Abdelmassieh, F. (2020). Egyptian-Islamic Views on the Comparison of Religions: Positions of Al-Azhar Scholars on Muslim-
Christian Relations. MUnster: LIT Verlag Fresnostr.

Adeate, T. and Sewchurran, A. (2023). African epistemologies and the decolonial curriculum. Acta Academica, Vol. No. 55,
Issue No. 1, pp. 1-19.

Ahmad, M. And Wilkins, S. (2024). Purposive sampling in qualitative research: a framework

for the entire journey. Quality & Quantity, 59, pp. 1461-1479. https://doi.org/10.1007/s11135-024-02022-5.

Chawaremera, M. (2024). Exploring Opportunities and Obstacles in the Decolonisation of South African Higher Education
Curriculum. International Conference on Education Research (ICER), Vol. 1 (1), pp.36-41.
https://doi.org/10.34190/icer.1.1.2778.

Cook, D.A. (2019). Systematic and Nonsystematic Reviews: Choosing an Approach. In Nestel, D. Hui, J. Kunkler, K. Scerbo,
M. W. and Calhoun, A. (eds) Healthcare Simulation Research. Springer: Cham, pp.50-60. https://doi.org/10.1007/978-
3-030-26837-4 8.

Davids, N. (2024). Decolonization in South African universities: storytelling as subversion and reclamation. Journal of
Philosophy of Education, Vol.58, pp. 189-208. https://doi.org/10.1093/jopedu/qhae029.

Department of Higher Education and Training (RSA). (2019). Policy Framework for

Internationalisation of Higher Education in South Africa. University Education Policy and Support, pp.1-65. Available at:
https://www.dhet.gov.za/Policy%20and%20Development%20Support/Policy%20Framework%20for%20Internationali
sation%200f%20Higher%20Education%20in%20South%20Africa.pdf [Accessed on 26 May 2025].

Dzvimbo, K.P. and Moloi, K.C. (2013). Globalisation and the internationalisation of higher education in Sub-Saharan Africa,
South African Journal of Education, 33(3), pp.1-16.

Fakunle, O. Lock, J. and Johnson, C. (2020). Is Internationalization Intentionally Integrated in Online Learning
Environments? Exploring The Challenges and Possibilities. International Journal on Innovations in Online Education,
4(3), pp.1-20.

Green, M. (2023). A Transformation Strategy Group study has produced a Framework for a Student-centred Higher
Education System in South Africa. USAf. Available at: https://www.usaf.ac.za/a-transformation-strategy-group-study-
has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/ [Accessed on 26 May
2025].

Hlatshwayo, M.N. (2020). Being Black in South African higher education: An intersectional insight. Acta Academica, Vol.
52, No 2, pp. 163-180. DOI: http://dx.doi.org/10.18820/24150479/aa52i2/9.

Kasibe, W. (2021). Rhodes Must Fall a defining moment in SA history. IOL Opinion. Available at:
https://www.iol.co.za/news/opinion/rhodes-must-fall-a-defining-moment-in-sa-history-f27fa61d-733b-44c9-8f8e-
0310ed7a9322 [Accessed on 26 May 2025].

Lourenco, A. and Paiva, M.O. (2024). Globalization of Higher Education: The Internationalization From a Multifactorial
Perspective. In Kayyali, M.(Ed.) Building Resiliency in Higher Education: Globalization, Digital Skills, and Student
Wellness. Hershey, PA: I1GI Global, pp.285-305. https://doi.org/10.4018/979-8-3693-5483-4.

Luescher, H.M. and Holtzhausen, S.M. (2023). Transdisciplinarity and ubuntu ethics as principles for responsive, engaged,
and student-centred African universities. Journal of Student Affairs in Africa, Vol. 11 No. 2, pp. vii-xv. DOI:
10.24085/jsaa.v11i2.4910

Luescher, T.M.; Mncwango, B.; Fongwa, S. N.; Oppelt, T.; Mthombeni, Z.; and Paterson,

M. (2023). The State of Transformation in South Africa’s Public Universities. Research Report of the Ministerial Oversight
Committee on Transformation in the South African Public Universities (TOC). Pretoria: TOC/Department of Higher
Education and Training (DHET).

Majola, B. (2022). Transformation in higher education - perspective of the SAHRC. South African Human Rights
Commission. Available at: https://www.sahrc.org.za/index.php/sahrc-media/news/item/602-transformation-in-
higher-education-perspective-of-the-
sahrc#:~:text=Transformation%20in%20South%20Africa%20Universities,teaching%20and%20learning%2C%20researc
h%20and [Accessed on 26 May 2025].

Masbhilo, P.P. (2023). African identity and curriculum transformation at universities in South Africa. African Journal of
Teacher Education, Vol. 12 (2), pp.119-143.

Masinde, M. and Roux, P.A. (2020). Transforming South Africa’s Universities

of Technology: a Roadmap Through 4IR Lenses. Journal of Construction Project Management and Innovation, Vol.10 (2), pp.
30-50.

Mouton, J. Redelinghuys, H. Spies, J. Blanckenberg, J. Lorenzen, L. Ford, K. Visagie, A. and van Niekerk, M. (2019). The
Quality of South Africa’s Research Publications. CREST Final Report to the DHET, pp. 1-192. Available at:

136
The Proceedings of the 2nd International Conference on Education Research, ICER 2025


https://doi.org/10.1007/s11135-024-02022-5
https://doi.org/10.34190/icer.1.1.2778
https://doi.org/10.1007/978-3-030-26837-4_8
https://doi.org/10.1007/978-3-030-26837-4_8
https://doi.org/10.1093/jopedu/qhae029
https://www.dhet.gov.za/Policy%20and%20Development%20Support/Policy%20Framework%20for
https://www.dhet.gov.za/Policy%20and%20Development%20Support/Policy%20Framework%20for%20Internationalisation%20of%20Higher%20Education%20in%20South%20Africa.pdf
https://www.dhet.gov.za/Policy%20and%20Development%20Support/Policy%20Framework%20for%20Internationalisation%20of%20Higher%20Education%20in%20South%20Africa.pdf
https://www.usaf.ac.za/a-transformation-strategy-group-study-has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/
https://www.usaf.ac.za/a-transformation-strategy-group-study-has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/
https://www.usaf.ac.za/a-transformation-strategy-group-study-has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/
https://www.usaf.ac.za/a-transformation-strategy-group-study-has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/
https://www.usaf.ac.za/a-transformation-strategy-group-study-has-produced-a-framework-for-a-student-centred-higher-education-system-in-south-africa/
https://www.iol.co.za/news/opinion/rhodes-must-fall-a-defining-moment-in-sa-history-f27fa61d-
https://www.iol.co.za/news/opinion/rhodes-must-fall-a-defining-moment-in-sa-history-f27fa61d-733b-44c9-8f8e-0310ed7a9322
https://www.iol.co.za/news/opinion/rhodes-must-fall-a-defining-moment-in-sa-history-f27fa61d-733b-44c9-8f8e-0310ed7a9322
https://www.sahrc.org.za/index.php/sahrc-media/news/item/602-transformation-in-higher-education-perspective-of-the-sahrc#:%7E:text=Transformation%20in%20South%20Africa%20Universities,teaching%20and%20learning%2C%20research%20and
https://www.sahrc.org.za/index.php/sahrc-media/news/item/602-transformation-in-higher-education-perspective-of-the-sahrc#:%7E:text=Transformation%20in%20South%20Africa%20Universities,teaching%20and%20learning%2C%20research%20and
https://www.sahrc.org.za/index.php/sahrc-media/news/item/602-transformation-in-higher-education-perspective-of-the-sahrc#:%7E:text=Transformation%20in%20South%20Africa%20Universities,teaching%20and%20learning%2C%20research%20and
https://www.sahrc.org.za/index.php/sahrc-media/news/item/602-transformation-in-higher-education-perspective-of-the-sahrc#:%7E:text=Transformation%20in%20South%20Africa%20Universities,teaching%20and%20learning%2C%20research%20and

Sky Lukas Mkuti

https://www.dhet.gov.za/Policy%20and%20Development%20Support/REPORT%200N%20THE%20QUALITY%200F%2
0SOUTH%20AFRICA%E2%80%995%20RESEARCH%20PUBLICATIONS. pdf.

Mkuti, S. and Aucamp, E. (2024). Contextualising the South African Higher Education Academic Interventions for Student
Success: Challenges and Opportunities. ICER, Vol. 1 (1), pp.194-201. DOI: https://doi.org/10.34190/icer.1.1.3108

Ndaipa, C.J. Edstrom, K. Langa, P. and Geschwind, L. (2023). Internationalisation of the curriculum in higher education: A
case from a Mozambican university. congent education, pp.1-16. https://doi.org/10.1080/2331186X.2023.2188773
[Accessed on 26 May 2025].

Ntloedibe, F.N. (2019). Where are our heroes and ancestors? The spectre of Steve Biko’s ideas in Rhodes must fall and the
transformation of South African Universities, African Identities. Routledge, 17(1),64-79.

Nyoni, J. (2019). Decolonising the higher education curriculum: Analysis of African Intellectual readiness to break the
chains of a colonial caged mentality. Aosis, pp.1-10.

Sebola, M.P. (2023). South Africa’s public higher education institutions, university research outputs, and contribution to
national human capital. Human Resource Development International, Vol. 26, No. 2, pp.217-231.
https://doi.org/10.1080/13678868.2022.2047147.

Soodyall, H. (2025). Conceptualising transformation within ASSAf. ASSAf Newsletter June. https://mailchi.mp/assaf/assaf-
newsletter-december-5046296 [Accessed on 30 June 2025].

Strielkowski, W. Grebennikova,V. Razinkina, E. and Rudenko, E. (2021). Relationship between globalization and
internationalization of higher education. E3S Web of Conferences 301, 03006, pp. 1-9. Available at:
https://www.e3sconferences.org/articles/e3sconf/pdf/2021/77/e3sconf_rec2021_03006.pdf. [Accessed on 26 May
2025].

Rensburg, I. Motala, S. David, S.A. (2015). Internationalization of Higher Education: A South African Perspective. Frontiers
of Education in China 2015, 10(1): 91-109

DOI 10. 3868/s110-004-015-0006-8.

Tella, 0. (2021). South Africa’s Curriculum Transformation: Insights from Post-Independence Africa and Post-Civil Rights
Movement in the United States. Strategic Review for Southern Africa, Vol 43, No 2. pp. 235-259.

Tight, M. (2022). Internationalisation of higher education beyond the West: challenges and opportunities — the research
evidence. Educational Research and Evaluation, Vol. 27, Nos 3-4, pp. 239-259, DOI: 10.1080/13803611.2022.2041853

Tsiligiris, V. (2014). Internationalisation — A student-centred approach is key. University World News. Available at:
https://www.universityworldnews.com/post.php?story=20140416075647276 [Accessed on 26 May 2025].

Trinidad, J.E. (2019). Understanding student-centred learning in higher education:

students’ and teachers’ perceptions, challenges, and cognitive gaps. Journal of Further and Higher Education, Vol 44, No 8,
pp.1013-1023. https://doi.org/10.1080/0309877X.2019.1636214.

Quinlan, O. and Singh,T. (2022). How can internationalization regain momentum in South Africa? University World News,
Africa Edition. Available at: https://www.universityworldnews.com/post.php?story=20220509145739708 [Accessed
on 26 May 2025].

United Nations Educational, Scientific and Cultural Organization (UNESCO). (2022, December, 06). Mobilizing the global
community to advance peace through education. Available at: https://www.unesco.org/en/articles/mobilizing-
global-community-advance-peace-through-education [Accessed on 26 May 2025].

Universities South Africa (USAf). (2023). Universities South Africa celebrates the launch of two digital platforms for
emerging scholars. Available at: https://www.usaf.ac.za/universities-south-africa-celebrates-the-launch-of-two-
digital-platforms-for-emerging-scholars/ [Accessed on 26 May 2025].

Waghid;-Z+2020). Decolonising education in South Africa — a reflection on a learning-teaching approach, The Conversation.
Available at: https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-

teaching-approach-
192190#:~:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn% 20and%20how

— [Accessed an 26 May 2025].

Wahl, W.P. 2022. Reshaping Universities to create a Student-Centred Higher Education

System in South Africa: A research study by the Transformation Strategy Group of Universities South Africa. Research
Report, September. Available at: https://helm.ac.za/wp-
content/uploads/USAf ResearchReport StudentCentredUniversities.pdf [Accessed on 30 June 2025].

Xulu-Gama, N., Nhari, S. R., Alcock, A., and Cavanagh, M. (2018). A student-centred approach: a qualitative exploration of
how students experience access and success in a South African University of Technology, Higher Education Research
& Development, Vol. 37, No 6, pp. 1302—1314. doi: 10.1080/07294360.2018.1473844.

Zeleza, P. (2021). Quality higher education ‘indispensable’ for Africa’s future. University World News, Africa Edition.
Available at: https://www.universityworldnews.com/post.php?story=202107051145016 [Accessed on 26 May 2025].

Zeleza, P.T. (2006). Beyond Afropessimism: Historical accounting of African Universities. Pambazuka News. Available at:
https://www.pambazuka.org/governance/beyond-afropessimism-historical-accounting-african-universities [Accessed
on 26 May 2025].

137
The Proceedings of the 2nd International Conference on Education Research, ICER 2025


https://doi.org/10.34190/icer.1.1.3108
https://doi.org/10.1080/2331186X.2023.2188773%20%5bAccessed%20on%2026%20May%202025%5d.
https://doi.org/10.1080/2331186X.2023.2188773%20%5bAccessed%20on%2026%20May%202025%5d.
https://mailchi.mp/assaf/assaf-newsletter-december-5046296
https://mailchi.mp/assaf/assaf-newsletter-december-5046296
https://www.e3s/
https://www.universityworldnews.com/post.php?story=20140416075647276
https://www.universityworldnews.com/post.php?story=20220509145739708%20
https://www.unesco.org/en/articles/mobilizing-global-community-advance-peace-through-education
https://www.unesco.org/en/articles/mobilizing-global-community-advance-peace-through-education
https://www.unesco.org/en/articles/mobilizing-global-community-advance-peace-through-education
https://www.usaf.ac.za/universities-south-africa-celebrates-the-launch-of-two-digital-platforms-for-emerging-scholars/
https://www.usaf.ac.za/universities-south-africa-celebrates-the-launch-of-two-digital-platforms-for-emerging-scholars/
https://www.usaf.ac.za/universities-south-africa-celebrates-the-launch-of-two-digital-platforms-for-emerging-scholars/
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://theconversation.com/decolonising-education-in-south-africa-a-reflection-on-a-learning-teaching-approach-192190#:%7E:text=Decolonisation%20in%20the%20university%20context,what%20students%20learn%20and%20how
https://helm.ac.za/wp-content/uploads/USAf_ResearchReport_StudentCentredUniversities.pdf
https://helm.ac.za/wp-content/uploads/USAf_ResearchReport_StudentCentredUniversities.pdf
https://www.universityworldnews.com/post.php?story=202107051145016
https://www.pambazuka.org/governance/beyond-afropessimism-historical-accounting-african-universities
https://www.pambazuka.org/governance/beyond-afropessimism-historical-accounting-african-universities
https://www.pambazuka.org/governance/beyond-afropessimism-historical-accounting-african-universities

	Mkuti-IER-029
	1. Introduction
	2. Methodology
	3. Conceptualising the Transformation Agenda in South Africa: a Student-centred Approach
	3.1 The Significance of a Student-centred Approach as a Transformational Agenda in HEIs

	4. Understanding the Influence of Globalisation, Internationalisation and Decolonization of Curriculum in Sub-Saharan Africa HEIs
	5. Opportunities of Internationalisation for an Accelerated Transformation Agenda
	6. Findings and Recommendations
	7. Conclusion
	Ethics and AI Declarations
	References




