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Abstract: There is extensive academic aten�on on the effects of counterterrorism policy on the Muslim popula�on. My paper 
goes further by providing an analysis of the intersec�onality of religion, race, gender, and the impact of counterterrorism 
policy, namely ‘Prevent’. I focus upon understanding Muslim women’s experiences concerning the UK’s counterterrorism 
strategy Prevent, with a theore�cal framework of Cri�cal Race Feminism. My research demonstrates the UK government’s 
incorpora�on of Muslim women into countering violent extremism policies and how this categorises Muslim women as a tool 
within deradicalisa�on. I directly address the gap between feminist research and the lived experiences of Prevent for Muslim 
women in post-16 educa�on. This is achieved by drawing upon the qualita�ve experiences of Muslim women in further and 
higher educa�on in the UK. Through an empirical explora�on of focus group and interview data, my PhD paper is one of the 
first to offer insights into Muslim women’s feelings surrounding how Prevent operates within the UK’s post-16 educa�on 
sector. To aid this explora�on, Cri�cal Race Feminism is used as a theore�cal framework to advance the discussion of 
intersec�onality. Within the data collected, certain themes were evident such as: the self-censoring of students; the 
responsibiliza�on of Muslim women and gendered Islamophobia. The findings state that there is a gendered impact of the 
Prevent strategy within the UK’s post-16 educa�on sector. This paper should be added to the context of debate about the 
future of Prevent (if any), and to exis�ng work that discusses the securi�sa�on of racialised people. 
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1. Introduction  
To provide context surrounding Prevent, I will begin with a statement from Amnesty Interna�onal (2023, p.3): 
‘the UK must scrap the Prevent strategy in order to comply with its interna�onal human rights obliga�ons’. 
Further to this, David Omand, the architect of Prevent, asserted that ‘Prevent would be scrapped’ if it ‘didn’t 
work out’ (Pe�nger, 2020, p.977). Prevent is a counterterrorism (CT) strategy which operates in the UK. It was 
developed in 2003 with the official strategy named CONTEST. The Prevent aspect of CONTEST gained prominence 
post 7/7 due to the concerns of homegrown terrorism (Qurashi, 2018). The strategy has the aim of safeguarding 
people from becoming terrorists or suppor�ng terrorism; with the outcome being reducing intent (HM 
Government (2006). Prevent predominately operates in the ‘pre-criminal’ space, meaning iden�fying future 
threats through strategies of surveillance. Prevent has been deemed as controversial, with reports of 
Islamophobia, s�gma�sa�on, and isola�on of Muslim communi�es (Cohen & Tufail, 2017; Kundnani, 2009; 
Faure-Walker, 2021; Sian, 2015). Prevent was widened in 2015, with the introduc�on of the Prevent Duty (HM 
Government 2015). This placed a public duty on educa�onal and other public bodies to prevent people from 
being drawn into terrorism.  

In addi�on to Amnesty Interna�onal’s and Omand’s statements earlier, it has been highlighted that the ‘false 
posi�ve’ rate of Prevent referrals- meaning those who are referred to Prevent but who do not need further 
interven�on- is over 87%, with many of these deriving from the educa�on sector (Amnesty Interna�onal, 2023; 
MedAct, 2020). Not only has Prevent been described as overwhelmingly aimed at Muslims and young people, 
but this paper will also demonstrate that the UK government’s incorpora�on of Muslim women into CT policy 
uses Muslim women as a tool in deradicaliza�on efforts (Rashid, 2016). Ali (2014, p.1258) highlights that ‘Muslim 
youth are discussed, but rarely included in the conversa�on’. Therefore, this interdisciplinary project u�lises 
Cri�cal Race Feminism (CRF) to analyse the effects of the Prevent policy for young Muslim women in further 
educa�on (FE) and higher educa�on (HE). The aims were to: 

1. Cri�cally explore the gendered impact of the counterterrorism strategy Prevent on Muslim women in 
further and higher educa�on, in the context of debate about the future of Prevent. 

2. Add to exis�ng cri�cal studies on terrorism that discuss the securi�sa�on of racialised people. 

2. Theoretical Background: Critical Race Feminism 
CRF has its origins in Cri�cal Race Theory (CRT), which focuses upon race as a social construct. CRF also has the 
added dimension of addressing issues rela�ng to intersec�onality by examining how different categories such as 
race, class, and gender overlap or intersect with one another (Crenshaw, 1989). CRF analyses the 
‘interconnec�on of racism with gender and other oppressions’ and proposes a unique intersec�onal feminist 
epistemology (Hua, 2003, p.2). CRF is therefore rooted within an�-racist and feminist cri�cal work. The theory 
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can therefore aid the analysis of race, gender, and other issues of racialised women (Wing, 2014). Delgado and 
Stefancic (2017) discuss how CRF can also help reveal that race is just one of the lines of inequality in racialised 
women’s lives, with layers of discrimina�on becoming apparent when u�lising CRF. From CRF, my research can 
reveal the lived experiences of Muslim women’s percep�ons of Prevent, not only by analysing their religion but 
also taking into account their gender, age and racialisa�on. CRF epistemologies recognise that racialised women 
are ‘holders and creators of knowledge’, rather than relying upon Eurocentric epistemologies that centre majority 
white experiences (Bernal, 2002, p.107). Therefore, I use CRF to centre Muslim women within this paper to 
uncover their experiences of Prevent in educa�on.  

A popular CRF method is counter storytelling. Delgado and Stefancic (2017, p.171) assert that counter storytelling 
concerns “cas�ng doubt on the validity of accepted premises or myths, especially ones held by the majority’ 
(Delgado and Stefancic, 2017, p.171; Lahman, et al., 2015). The counter-story telling technique challenges 
majoritarian stories. This research used focus groups and interviews with young Muslim women within this 
counter storytelling framework. Consequently, within this paper, CRF can help demonstrate the layers of 
discrimina�on that Muslim women face.  

3. Prevent and Muslim Women  
Muslim women are o�en ‘essen�alised’ in countering violent extremism (CVE) strategies and are seen through 
a maternalis�c lens (Brown, 2008; Saterthwaite & Huckerby, 2013). The UK government took on this view that 
Muslim women are the best placed to challenge extremism that may occur within their communi�es. As a result 
of viewing Muslim women as ‘moderate agents’, the UK government has responsibilised Muslim women in 
countering terrorism within their loved ones (Rodrigo Jusué, 2022, p.297). Muslim women are viewed within CVE 
discourse either as ‘woman-as-moderate or woman-as-modera�ng’ (Auchter, 2020, p.105). This posi�ons 
women as integral to counter radicalisa�on efforts, seemingly shi�ing the state’s responsibility onto the 
shoulders of women (Giscard d’Estaing, 2017). The way in which women are u�lised as part of countering 
radicalisa�on can be heavily cri�cised. For example, Eggert (2017, p.1) highlights that states’ o�en place blame 
upon women and families as ‘bearers of extremist culture’ rather than seeing radicalisa�on as a complex, ‘mul�-
casual phenomenon’. 

Whilst Prevent’s main focus is upon men, the strategy states that women can provide mainstream voices to 
challenge ideology, and that Muslim women have the capacity to intervene in the ‘radicalisa�on process’ within 
their communi�es (Huckerby, 2012, p.5). There were some specific ini�a�ves that focus directly on Muslim 
women within the Prevent agenda. These ini�a�ves made recommenda�ons for Muslim women in Britain. They 
addressed issues such unemployment and discrimina�on and aimed to encourage Muslim women to ‘talk’ more, 
in rela�on to community cohesion and na�onal security (Cook, 2017, p.6). On the surface, these ini�a�ves 
appeared to be construc�ve. However, to engage with Muslim women, the UK government had implemented 
this through a CVE lens, thus leaving Muslim women feeling securi�zed (Cook, 2017).  

4. Methods 
My empirical research is currently ongoing at the �me of wri�ng. It has involved four online focus groups, with 
fi�een Muslim women, and four semi-structured, one-to-one, online interviews with select focus group 
par�cipants. My findings are based upon a small sample size; therefore, the results may not be generalisable. 
However, the data provides an in-depth look into young Muslim women’s counter stories and how they have 
been impacted by Prevent. Using CRF as a theore�cal framework permited a smaller sample size, it aided the 
explora�on of par�cipants counter-stories in more depth. CRF proposes deep explora�on of racialised women’s 
lived experiences. This was my reasoning behind u�lising focus groups in combina�on with one-to-one, follow-
up interviews.  

Focus groups were employed to encourage group discussion and to acquire thoughts surrounding certain topics 
regarding Prevent in educa�on. The interac�on that occurred within the focus groups enabled the women to 
share their own experiences, whilst also allowing for each par�cipant to build on the opinions and feelings of 
others (Liamputong, 2007). Focus groups reinforce the realisa�on that experiences are legi�mate and perhaps 
not always individual, as they are shared by others in the group (Pini, 2002). Pseudonyms have been used for all 
par�cipants. 
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5. Findings and Discussion 

5.1 Theme 1: Self-Censoring  

As a result of the thema�c analysis, certain themes were evident within the data. Regarding the theme of 
students self-censoring, many other studies have also concluded that the Prevent strategy has impacted upon 
free speech and has shut down debate within educa�on due to student fear of being referred to Prevent (Breen-
Smyth, 2014; Faure-Walker, 2021; Zempi and Tripli, 2022). Muslim students have also reported having to self-
censor their opinions and behaviour (Kyriacou et al., 2017). This coincides with my finding that suggests Muslim 
women students are self-censoring. Par�cipants provided accounts of feeling ‘monitored’ within the classroom 
or feeling as though they must jus�fy their ac�ons. Laila provided me with her counter story: 

I decided to tie my headscarf a bit, like tightly, so, to cover more of my face. And I didn't want people to 
feel that all of a sudden I was being forced to by my family or my friends to cover my face more. So, even 
if someone did bring it up to be like, “oh, have you noticed that I was trying my scarf a little bit 
[differently]? Don't worry. It's just because it's cold. There's nothing. There's nothing else going on here”. 
And I kept having to, like, justify that, even if no one asked me. - Laila, FE student 

It has been noted that female Muslim students are o�en regarded a security threat in terms of their dress (Brown 
and Saeed, 2015). The associa�on of Muslim women, the headscarf, and security suspicions were something 
that Laila was aware of.  A ‘change in appearance’ is noted as one of the ‘signs of radicalisa�on’ (Educate Against 
Hate, 2023, p.1). From this, Laila stated that she had to “justify” why she wore her headscarf differently in winter, 
resul�ng in her self-censoring in terms of her dress. Other par�cipants discussed how they were reluctant to 
discuss certain topics, par�cularly regarding their religion, within educa�on. Nasrin discussed how she could not 
correct a teacher on her own religion:  

How could [I] correct this like history teacher?... I was one of the few Muslim students and I just felt like, 
even if I did voice my opinion to even my fellow Muslim students, they would be like to me, “it's not that 
deep”, like they would just somewhat be passive. So, I just felt very alone in like talking about religion 
and stuff. – Nasrin, HE student 

In Nasrin’s quote, she detailed how she felt that even other Muslim students in the class would have been passive 
to the teachers’ comments. Nasrin was uncomfortable discussing religion in educa�on, this was the case with 
many other par�cipants. Indeed, Saeed and Johnson (2016) discussed how students self-censored from a fear of 
being labelled at risk of radicalisa�on by staff. The issue of self-censorship was also evident within Iqra’s quote 
detailed below: 

I think my teacher was trying to touch on the whole like situation that's happening right now with like 
Palestine and stuff, and like because obviously this media like has kind of twisted the whole situation. 
It's like I just didn’t agree with anything he was saying and obviously I wasn't trying to argue or anything. 
So, and it just means that the situation just made me feel uncomfortable because obviously no one in 
the class was like educated on the matter. So, everyone was just kind of listening to what he was saying. 
And I didn't want to get into it, so I kind of just, I literally just left. - Iqra, HE student 

Iqra detailed how she felt so uneasy when her teacher was discussing Pales�ne, that she le� the room. It is crucial 
to note here that some of the focus groups and interviews occurred in and a�er October 2023- notably when 
Israel launched its ground invasion within Gaza. The events that unfolded led to concern that students would be 
under more suspicion and therefore, further targeted by Prevent within schools (Prevent Watch 2023). Breen-
Smyth (2014, p.237) similarly found that a ‘trend of quie�sm’ amongst Muslims derives from the fear of being 
perceived as dangerous and ul�mately securi�sed. Indeed, the ‘quie�sm’ has impacted upon Muslim students 
and has been demonstrated within this study’s findings. The data suggests that Muslim women students fear 
that engaging cri�cally in debates may result in them being labelled radical or accused of suppor�ng terrorism, 
thus the self-censoring con�nues.  

5.2 Theme 2: The Responsiblisation of Muslim Women 

The responsiblisa�on of Muslim women was also found within the data. This o�en-involved par�cipants 
ques�oning why Prevent targeted and encouraged Muslim women to look out for signs of radicalisa�on within 
their own communi�es. The Muslim women within this research provided counter stories, par�cularly in rela�on 
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to how responsibility have been placed upon them and how they feel uncomfortable surrounding this. Tahirah 
and Nadia told me:  

It's not, again, a Muslim women's responsibility, whether she's a colleague, a mother, a wife. It's not her 
responsibility solely to make sure that the community is strong and avoids radicalism. It's not on us, it's 
a joint effort. - Nadia, HE student 

Why is the government literally after Muslim women? And why is the responsibility of a strong 
community just on the shoulders of Muslim women? Why is it not a broader responsibility of everyone 
within that community and society to help people avoid radicalism and extremism? - Tahirah, HE student 

Tahirah and Nadia recognised that radicalisa�on is a complex phenomenon and that one group of people, namely 
Muslim women, cannot and should not be responsible for tackling it. Indeed, Eggert (2017) also made this point, 
as they state that extremism and radicalisa�on should be viewed as a complex phenomenon, not simply placing 
blame upon women. Some par�cipants also expressed frustra�on that Muslim women have been expected to 
“spy on their families or in mosque” through Prevent, further sta�ng that it is not “their job” and asked what the 
government were doing to support Muslim women in society rather than using them to tackle radicalisa�on. 
Again, their counter stories cast doubt on official narra�ves surrounding Prevent (Lahman, et al., 2015). In 
addi�on to this, Sameera, told me: 

But these groups are way too big for five ordinary sisters down the road. - Sameera, FE student 

She indicated that terrorist groups/organisa�ons are not going to be tackled by a few “ordinary” local Muslim 
women. This correlated to wider research in the area of Muslim women in CT policy, that suggests that Muslim 
women have been responsibilised in rela�on to countering terrorism in their communi�es (Brown, 2008, 2013; 
Rodrigo Jusué, 2022). Furthermore, Ameera, told me a story of how she was asked to “keep an eye” on her 
brothers: 

I was asked about my brothers during the time when things were going wrong, like in the UK, and they 
were just like, oh, just keep an eye on him. If you see them acting weirdly, if they're on their phone a bit 
too much, if they're watching certain types of videos, just let us know... That's ridiculous. You should 
never be asking someone a question like that, because you wouldn't go to someone else and ask the 
same question for me to be keeping an extra eye on my siblings - Ameera, HE student 

It was evident that this was Prevent in ac�on, as Prevent follows the asser�on that Muslim women have the 
capacity to intervene in the radicalisa�on process within their own families (Huckerby, 2012). This is similar to 
Auchter’s (2020, p.105) idea that Muslim women are viewed within CT discourse as moderate forces within their 
communi�es that are able to fix problems. These findings suggest that Muslim women in FE and HE are 
responsibilised into looking for signs of radicalisa�on whether it be their own friends or family through Prevent.  

5.3 Theme 3: Gendered Islamophobia  

Gendered islamophobia can be defined as ‘ethno-religious and racialised discrimina�on levelled at Muslim 
women that proceed from historically contextualized nega�ve stereotypes that inform individual and systemic 
forms of oppression” (Zine, 2006, p.240). The below quotes detail how this gendered islamophobia is evident 
within the Prevent strategy that operates in FE & HE, and how the Muslim women ques�on the official narra�ves 
that surround Prevent and its perceived acceptance: 

 Women were seen as, you know, submissive and especially when it comes to like the way people sort of 
view religion in general. - Sameera, FE student 

So, I think that…as a Muslim woman, you're categorised into 2 you know, either you're that innocent or 
oppressed lady, or you're you've got a voice and you're you're kind of dangerous… I hate that I have to 
prove myself constantly. It really angers me that I have to be the like or the minute. Like somebody 
mentioned terrorism's mentioned, like you're automatically like you have to be a spokesperson [and] 
justify like, oh, no, like we're not like that… - Nadia, HE student 

Sameera and Nadia both suggested that Muslim women are generally seen as “submissive”, or, as Nadia notes 
the binary of Muslim women being viewed simultaneously as oppressed and innocent or dangerous and a threat 
(Mirza, 2015). This is also represented within the Prevent strategy, as it views Muslim women as a group who are 
able to seek out possible signs of radicalisa�on. In addi�on to this, Ameera told me of how she made a comment 
that she considered to be a joke. The comment was taken much further than she expected: 
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I must have made like an outlandish comment about how I was going to set fire to the school. Obviously, 
that would be a normal comment to like any other student to make. But because I was wearing a scarf 
and this was like kind of post when there was a lot of terrorist like activity going on in the UK, I remember, 
the police actually got called in to my school and had a sit down conversation with me about 
counterterrorism. So, they were trying to ask me, like, have you got plans to go abroad? Have you got 
plans to, you know, to be going joining places like they were asking me very extreme questions. And the 
fact I was like 14 at the time, 13, I didn't understand why what I'd said was such a big deal. So, then I 
came to the realisation that because I wear a scarf on my head, because I wear my headscarf and it does 
show that I'm part of religion, it does give some people, like a rhetoric about me, even though they don't 
know me as a person… Even though a girl who's sitting next to you with, like, a blonde ponytail could 
say the same thing, and the teacher [would] probably scoff and act like she didn't hear anything. - 
Ameera, HE student 

It appeared that the stereotypes that link Muslim women to radicalisa�on or a security threat had influenced 
staff decision for police to visit Ameera. Furthermore, Ameera discussed how being a visible Muslim woman 
came with consequences. This was an aspect that was men�oned con�nuously throughout all the focus groups 
and interviews- that wearing a headscarf o�en brought nega�ve percep�ons of the young women in educa�on. 
One par�cipant noted how when she began wearing a headscarf, she was ques�oned by teachers on why she 
had done this. Within Ameera’s quote, she also suggested that there is difference in treatment of other students 
by teachers, as she stated, “a girl with a blonde ponytail”, no�ng that the teacher would not regard a non-Muslim 
students’ comments as a cause for concern. Whereas Ameera was securi�sed due to her comment, and this 
resulted in her being spoken to by police in school. This binary of Muslim women being perceived as dangerous 
or threatening represents how Muslim women have been subject to Prevent’s objec�ves, par�cularly through 
the Western lens of viewing a headscarf as both oppressive and a security threat (Perry, 2014).  

6. Conclusions and Recommendations 
This paper is one of many to demonstrate the impact of CT/CVE strategies, notably Prevent, upon racialised 
people. Despite this focus on the impact of Prevent upon Muslim communi�es more generally, work on 
understanding the strategies consequences for young Muslim women has been limited. This paper found 
evidence of self-censoring and the responsiblisa�on of young Muslim women in HE and FE, along with gendered 
islamophobia directed towards them through the Prevent lens. The contribu�ons of CRF have enabled the lived 
experiences of Muslim women to come to the forefront of this paper, par�cularly when discussing the 
responsibilisa�on of young Muslim women from Prevent. This gendered impact of Prevent was clear to see, 
whether it was through the ques�oning of wearing the headscarf within educa�on, being asked to look out for 
signs of radicalisa�on, or the young women being ques�oned through the Prevent framework. 

I argue that the UK must sufficiently consider the consequences and impact of the Prevent Duty upon young 
people in educa�on. Furthermore, I argue that this should include the idea of withdrawing the Prevent Duty 
from educa�on en�rely on the grounds that the impact on young people in educa�on is discriminatory and 
Islamophobic. 

Acknowledgements 
The author would like to thank Hind Elhinnawy and No�ngham Trent University’s Gender Research Group for 
their comments upon this paper. The author would also like to thank the anonymous reviewer for their helpful 
comments. 

References   
Ali, A. I. (2014), ‘A threat enfleshed: Muslim college students situate their identities amidst portrayals of Muslim violence 

and terror’, International Journal of Qualitative Studies in Education, Vol.27(10): 1243-1261. 
Allen, C. and Guru, S. (2012) ‘Between Political Fad and Political Empowerment: A Critical Evaluation of the National 

Muslim Women’s Advisory Group (NMWAG) and Governmental Processes of Engaging Muslim Women’, Sociological 
Research Online, Vol.17(3): 32–40.  

Amnesty International (2023), ‘‘This is the thought police” The Prevent duty and its chilling effect on human rights’, (online) 
available at: https://www.amnesty.org.uk/prevent (accessed 3 November 2023). 

Auchter, J. (2020). ‘The personal is political’, in Martini, A., Ford, K., and Jackson, R. (2020). Encountering extremism, 
Manchester University Press: Manchester, England (online) available 
at: https://doi.org/10.7765/9781526136619.00011 (accessed 10 March 2023). 

421 
Proceedings of the 7th International Conference on Gender Research

https://www.amnesty.org.uk/prevent


Lilly Barker 

 

Breen-Smyth. M. (2014) Theorising the “suspect community”: counterterrorism, security practices and the public 
imagination, Critical Studies on Terrorism, Vol.7(2): 223-240. 

Brown, K. (2008) "The Promise and Perils of Women's Participation in UK Mosques: The Impact of Securitisation Agendas 
on Identity, Gender and Community," The British Journal of Politics & International Relations, Vol.10 (3): 486. 

Brown, K. E. (2013) “Gender and Counter-radicalization: Women and Emerging Counter-Terror Measures.” In Gender, 
National Security, and Counter-Terrorism, edited by M. L. Satterthwaite, and J. Huckerby, 36-59. London: Routledge. 

Brown, K. E., & Saeed, T. (2015). Radicalization and counter-radicalization at British universities: Muslim encounters and 
alternatives. Ethnic and Racial Studies, Vol.38(11): 1952–1968, DOI: https://doi.org/10.1080/01419870.2014.911343 

Cohen, B. and Tufail, W. (2017) ‘Prevent and the Normalization of Islamophobia. In: Islamophobia: Still a Challenge For Us 
All’, Runnymede Trust: London. 

Cook, J. (2017), Avoiding the Pitfalls of Prevent, [online] available at: https://giwps.georgetown.edu/wp-
content/uploads/2017/12/Avoiding-the-Pitfalls-of-Prevent.pdf (accessed 27 April 2022). 

Crenshaw, K. (1989) "Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of Antidiscrimination 
Doctrine, Feminist Theory and Antiracist Politics," University of Chicago Legal Forum, Vol. 1989, Issue: 1, Article 8, 
available at: https://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8 (accessed 23 October 2023) 

Delgado, R. & Stefancic, J. (2017). Critical Race Theory: An Introduction, New York University Press: New York.  
Educate Against Hate (2023), Government advice and trusted resources for schools to safeguard students from 

radicalisation, build resilience to all types of extremism and promote shared values (online), available at: 
https://educateagainsthate.com/ (accessed 20 January 2023). 

Eggert, J.P. (2017) ‘Mothers, bombs, and a whole lot of gender cliches’, LSE Blog, 29 June (online) available at: 
http://blogs.lse.ac.uk/gender/2017/06/29/mothers-bombs-and-a-wholelot-of-gender-cliches/ (accessed 10 March 
2023). 

Evans-Winters, V.E., & Esposito, J. (2010), Other People’s Daughters: Critical Race Feminism and Black Girls’ Education, 
Educational Foundations, Winter-Spring, 11–24. 

Faure-Walker, R. (2021). The Emergence of Extremism, Bloomsbury Academic: London. 
Giscard d’Estaing, S. (2017) ‘Engaging women in countering violent extremism: avoiding instrumentalisation and furthering 

agency’, Gender & Development, Vol.25(1):103-118, DOI: 10.1080/13552074.2017.1279823  
HM Government (2006), Countering International Terrorism: The United Kingdom’s Strategy, London: HM Government. 
HM Government (2015) Counter-Terrorism and Security Act, London: HM Government. 
Home Office (2023), ‘Independent Review of Prevent’s report and government response By William Shawcross CVO’, 

London: HM Government. 
Hua, A. (2003) “Critical Race Feminism.” Canadian Critical Race Conference 2003: Pedagogy and Practice.  
University of British Columbia, Vancouver, BC Canada. May 2 - 4, 2003 [online], available at: 

https://edocs.lib.sfu.ca/ccrc/html/CCRC_PDF/CriticalRaceFeminism(AnhHua).pdf [accessed 21 April 2023]. 
Huckerby, J. (2012), Centre for human rights & glob. justice, women and preventing violent extremism: the U.S and U.K 

experiences 4 (online), available at: https://chrgj.org/wp-content/uploads/2016/09/Women-and-Violent-Extremism-
The-US-and-UK-Experiences.pdf (accessed 22 November 2022). 

Kundnani, A. (2009), Spooked! How not to prevent violent extremism. Institute of Race Relations (online), available at: 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.163.1260&rep=rep1&type=pdf (accessed 14 March 2022) 

Kundnani, A. (2014), The Muslims are Coming!: Islamophobia, Extremism, and the Domestic War on Terror, London: Verso. 
Kyriacou, C., Szczepek Reed B., Said F, Davies I. (2017) ‘British Muslim university students’ perceptions of Prevent and its 

impact on their sense of identity’, Education, Citizenship and Social Justice, Vol.12(2): 97–110. 
Lahman, M. K. E., Rodriguez, K. L., Moses, L., Griffin, K. M., Mendoza, B. M., & Yacoub, W. (2015), ‘A Rose By Any Other 

Name Is Still a Rose? Problematizing Pseudonyms in Research’, Qualitative Inquiry, Vol.21(5), 445–453, 
DOI:https://doi.org/10.1177/1077800415572391 

Liamputtong, P. (2007), Researching the vulnerable: A guide to sensitive research methods. Sage Publications: US. 
MedAct (2020), False Positives the Prevent counter-extremism policy in healthcare [online], available at: 

https://www.medact.org/wp-content/uploads/2020/07/MEDACT-False-Positives-WEB.pdf (accessed 30 March 
2022). 

Mirza, H. S. (2015), “‘Dangerous’ Muslim Girls? Race, Gender and Islamophobia in British Schools.” in The School Report: 
Race, education and Inequality in Britain, edited by Alexander, C. Weekes-Bernard, D. and  Arday, J., London: 
Runnymede Trust, available at: https://www.runnymedetrust.org/uploads/The%20School%20Report.pdf (accessed 
13 October 2023). 

Nabi, S. (2021) Institutionalized Islamophobia Before Prevent: Muslim Students, Campus Watch and the ‘Fundamentalist’ 
Formation in British Universities, Journal of the Contemporary Study of Islam, Vol.2(2): 112–141. 

Perry, B. (2014) Gendered Islamophobia: Hate crime against Muslim women, Social Identities, Vol.20(1): 74–89. 
Pettinger, Tom. (2020). ‘British terrorism preemption: Subjectivity and disjuncture in Channel “de-radicalization” 

interventions’, The British Journal of Sociology. Vol.71(5). 
Pini, B. (2002), Focus groups, feminist research and farm women: opportunities for empowerment in rural social research, 

Journal of Rural Studies, Vol.18(3).  
Prevent Watch (2023), ‘The Prevent duty and Israel-Palestine in the new academic year’ (online), available at: 

https://www.preventwatch.org/the-prevent-duty-and-israel-palestine-in-the-new-academic-year/ (accessed 31 
October 2023). 

422 
Proceedings of the 7th International Conference on Gender Research

https://psycnet.apa.org/doi/10.1080/01419870.2014.911343
https://giwps.georgetown.edu/wp-content/uploads/2017/12/Avoiding-the-Pitfalls-of-Prevent.pdf
https://giwps.georgetown.edu/wp-content/uploads/2017/12/Avoiding-the-Pitfalls-of-Prevent.pdf
https://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8
https://educateagainsthate.com/
http://blogs.lse.ac.uk/gender/2017/06/29/mothers-bombs-and-a-wholelot-of-gender-cliches/
https://doi.org/10.1080/13552074.2017.1279823
https://edocs.lib.sfu.ca/ccrc/html/CCRC_PDF/CriticalRaceFeminism(AnhHua).pdf
https://chrgj.org/wp-content/uploads/2016/09/Women-and-Violent-Extremism-The-US-and-UK-Experiences.pdf
https://chrgj.org/wp-content/uploads/2016/09/Women-and-Violent-Extremism-The-US-and-UK-Experiences.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.163.1260&rep=rep1&type=pdf
https://www.medact.org/wp-content/uploads/2020/07/MEDACT-False-Positives-WEB.pdf
https://www.runnymedetrust.org/uploads/The%20School%20Report.pdf
https://www.preventwatch.org/the-prevent-duty-and-israel-palestine-in-the-new-academic-year/


Lilly Barker 

 

Qurashi, F. (2018) ‘The Prevent strategy and the UK ‘war on terror’: embedding infrastructures of surveillance in Muslim 
communities’, Palgrave Communications Vol.4(17). 

Rashid, N. (2016), Veiled Threats: Representing the Muslim Woman in Public Policy Discourses. Bristol University Press. 
Rodrigo Jusué, I. (2022) Counter-terrorism training “at your kitchen table”: the promotion of “CT citizens” and the 

securitisation of everyday life in the UK, Critical Studies on Terrorism, Vol.15(2):290-310. 
Saeed, T. & Johnson, D. (2016) Intelligence, Global Terrorism and Higher Education: Neutralising Threats or Alienating 

Allies?, British Journal of Educational Studies, Vol.64(1): 37-51. 
Satterthwaite, M. & Huckerby, J. (2013). Gender, National Security, and Counter-Terrorism: Human Rights Perspectives. 

Routledge: UK. 
Sian, K. (2015), 'Spies, Surveillance and Stakeouts: Monitoring Muslim Moves in British State Schools', Race, Ethnicity and 

Education, Vol.18(2): 183-201.  
Wing, A. K. (2014) “Critical race feminism,” pp.162-179, in Murji, K. and Solomos, J. (eds) Theories of Race and Ethnicity: 

Contemporary Debates and Perspectives, Cambridge University Press: Cambridge. 
Zempi, I. and Tripli, A. (2022) ‘Listening to Muslim Students’ Voices on the Prevent Duty in British Universities: A Qualitative 

Study’, Education, Citizenship and Social Justice. DOI: 10.1177/17461979221077990. 
Zine, J. (2006) ‘Unveiled Sentiments: Gendered Islamophobia and Experiences of Veiling among Muslim Girls in a Canadian 

Islamic School’, Equity & Excellence in Education, Vol.39(3), DOI: 10.1080/10665680600788503. 

423 
Proceedings of the 7th International Conference on Gender Research

https://www.research.manchester.ac.uk/portal/en/publications/spies-surveillance-and-stakeouts-monitoring-muslim-moves-in-british-state-schools(166f5e4a-a2a9-4d71-91f4-4bd500fc861b).html
https://doi.org/10.1080/10665680600788503

	ZZZWW-IGR-Barker-008
	1. Introduction
	2. Theoretical Background: Critical Race Feminism
	3. Prevent and Muslim Women
	4. Methods
	5. Findings and Discussion
	5.1 Theme 1: Self-Censoring
	5.2 Theme 2: The Responsiblisation of Muslim Women
	5.3 Theme 3: Gendered Islamophobia

	6. Conclusions and Recommendations
	Acknowledgements
	References




